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INTRODUCTION 
Individuals are constantly beset by problems which must be met 
and solved. These problems are as varied as life itself. Some arise 
in home and family life; others emerge in everyday living; many have 
their origin in relationships with other people. 
Educators have come to realize that a primary duty of the school 
is to assist youth in meeting their myriad of problems, according to 
their needs. 
Guidance is neither a course nor a program; guidance is a way of 
thinking. If a guidance program is to be most effective, it must be 
integrated throughout the school. The teachers, administrators, and 
specialists can make a continuous and enlightening study of the needs 
and problems of the youth, the school, and the community they serve. 
What are the needs and the problems of the youth that the school 
serves? Are the school and the pupil personnel services, as they exist, 
helping the individual to adjust himself satisfactorily to the varied 
situations within his total environment and to develop his ability to 
make wise choices, adjustments, and decisions in solving his problems! 
If it is conceded that all human beings are faced by problems, there is 
need to discover the problems of the group and to evaluate the extent 
to which these problems are being met. 
The primary purpose of this paper is to describe a program of 
guidance service as it was introduced and carried out in a small junior 
high school. 
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CHAPTER I 
PROMCYr ION OF A GUIDANCE PROGRAM 
Understanding any type of community is a very difficult task; in 
fact, it can be made a life work of anyone. Yet, in order to understand 
a school and its problems, it is essential to understand the area and 
its institutions. 
From a sociological standpoint, a community is a configuration of 
land, people, and culture--a structured pattern of hmnan relations within 
a geographical area. 
COMMUNITY: A Definition 
1. A population aggregate 
2. Inhabiting a delimitable contiguous area 
3. Sharing a historical heritage 
4. Possessing a set of basic service institutions 
5. Participating in a coumon mode of life 
6. Conscious of its unity 
7. Able to act in a corporate way.l 
In order to establish a better school-community relationship, the 
school and community must first become better acquainted. Through the 
students, the parents, the teachers, civic clubs, newspapers, and the 
like, the community can learn the goals of the school. 
Parents are vitally interested in the welfare of their children. 
Consequently, if they are aware of the possibilities of the guidance 
1i:1aine F. and Lloyd A. Cook, ! Sociological Approach .!:2_ Education 
(New York: McGraw-Hill Book Company, 1950), p. 49. 
program, parents are more apt to support guidance services. In fact, 
parents are perhaps the most valuable resource which teachers have, if 
they know how to work with parents. It is essential that there be 
mutual understanding and cooperation between the school and the home, 
if the needs of each child are to be met. 
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No good school curriculum or guidance program can satisfactorily 
accomplish its purposes unless a two-way avenue of conununication between 
school and home is kept open in fairly constant operation. 
Introduction to Guidance Services 
In the first place, the need for guidance is derived from the 
existence of individual differences. If all boys and girls were equally 
alert and vigorous, equally intelligent and interested in learning, 
there would be no need for guidance. 
The complexities of modern life mean that individuals confront more 
problems than formerly, and that they experience greater difficulty in 
achieving satisfactory solutions. At no time in his life--childhood, 
adolescence, adulthood, old age--is man immune to problems. Human 
beings need help whenever the environment is sufficiently complex to 
permit a variety of responses and when individuals are not already 
equipped to react to the stimuli of the environment. Youth, as well as 
adults, are in greater need of assistance than ever before. For this 
reason guidance services have been introduced into the educational realm. 
The present guidance movement in the schools seems to stem from 
several divergent sources: 
The philanthropist or humanitarian looks upon life 
and seeing the many misfits says, 'People should be 
guided when they are young so the maladjustments will 
not occur. This is a job for the schools.' The reli• 
gionist looks upon the :world and says, 'We must get hold 
of the people while they are young and train them for 
a good life.' The mental hygienist says, 'People should 
learn when they are young to get correct perspective of 
their abilities in respect to their goals; to prefer 
open, overt behavior to retiring secretive behavior and 
to acquire other qualities which characterize a healthy 
adult mental and emotioQal state. 1 2 
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The school administrator, because of the great increase in enroll-
ment and because of his inability to cope with the situation, has sought 
help from the guidance specialist. 
Basic Concepts 
Sound programs of guidance services are not developed on sudden 
impulses. They must be developed through careful consideration of all 
factors involved. Certain concepts are basic to providing an organized 
program of guidance services. Some of these are the following: 
1. It is desirable for the guidance program to be a 
cooperative undertaking by the administrator of the 
school with assistance of all staff members, pupils, 
parents, and community resources. 
2. Adequate time, personnel, facilities, equipment, and 
materials must be provided in order for the program 
to succeed. 
3. Professional direction of the program is highly desired, 
as well as professionally trained guidance workers. 
21awrence G. Derthick, "Guidance and the Nation's Needs," Paper 
read before the Annual Convention of the American Personnel and Guidance 
Association, St. Louis, Missouri, April 2, 1958. 
4. It is reconnnended that staff members and pupils 
have a clear understanding of the objectives of 
the program. 
5. The development of the guidance program should 
be based on a natural starting point, such as the 
guidance preparation of the staff, since t~e task 
of guidance differs from school to school. 
In-Service Training 
The organization for guidance services is primarily a staff 
function as it relates to the entire organization and work of the 
school. There should be sufficient authority within the program to 
coordinate other school activities. 
An effective organization of guidance services requires that the 
staff have definite responsibilities. In this way, each teacher may 
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contribute to the program of guidance services. This will require some 
in-service training in guidance for some of the faculty members. This 
may be accomplished in a variety of ways, such as the following: 
1. Encourage faculty members to take courses in guidan~e. 
2. Devote faculty meetings to discussion of guidance 
problems and services. 
3. Use visiting speakers to discuss various aspects of 
guidance services. 
4. Provide literature on guidance and encourage its 
reading.4 
3 
c. A. Michelman, Handbook for Providing Guidance Services 
(Springfield, Illinois: Illinois Board for Vocational Education, 1949), 
p. 108. 
4Ibid., p. 125. 
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Interpreting ~ Guidance Program 
The development of the guidance program will depend on how 
thoroughly it is understood by faculty, pupils, parents, and public. 
Giving information about the program should result in greater support 
and usefulness of guidance services. The school is primarily responsi-
ble for interpreting the program. Some of the methods are as follows: 
1. Explain the guidance services to the board of education. 
2. Use of bulletin boards in· the school. 
3. Explain the value of guidance services to the pupils. 
4. Encourage conferences with parents. 
5. Utilize group meetings of parents. 
Common principles and practices underlie the organization of 
guidance services, but each school must conceive its own program. 
Summary 
This chapter has attempted to stress the important role that the 
school plays in meeting the needs of children. ~ good school must seek 
the cooperation of the parents and the community in attempting to 
accomplish their objectives in the education and guidance of youth. On 
the other hand, since the school experiences of the child influence his 
growth, parents can also learn much from teachers. 
Introducing guidance services should be the concern of adminis-
trators and the responsibility of all school personnel in promoting 
guidance services. Briefly discussed were some of the understandings 
and characteristics which teachers should possess in order that consider-
ation be given to the needs of individual children. Also, the basic 
concepts of a good guidance program were suggested along with methods 
for interpreting the program to those concerned. 
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CHAPTER II 
MAYO JUNIOR HIGH SCHOOL 
The justification for turning to this local study is primarily 
found in the fact that Mayo Junior High School is firmly rooted in the 
society of which it is a part. A sound educational program could not 
be developed without giving attention to the source of support for the 
school. For example, Paris has its various social groups, minimum 
standard of living, prejudices, and other faults common to any community. 
Community Problems Related ~ the School 
It was quite conunon for the parents in Paris to complain that they 
did not know what was going on in the school. Therefore, an attempt 
was made to promote good community relations by parent participation in 
the school program. Information was sent to the parents of the pupils 
explaining the school's testing program, guidance services, and other 
matters pertaining to the school. The primary purpose of these letters 
was to improve public relations between school and home. 
Mayo Junior High School at the present time is suffering from 
lack of classrooms. It is estimated an additional six rooms will be 
needed within the next three years. However, it is believed a bond issue 
at this time is not likely to pass. As a result, adequate guidance 
services cannot function properly in an overcrowded situation. 
Community surveys and the like provide a wide variety of information 
which should be examined to see what implications there are for the need 
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of guidance services in the school. 
The families in this coumunity have moved to the area from many 
different states, thereby creating a conmunity of varied cultures. At 
least 70% of the families represented in the school own their own homes. 
This helps to maintain a permanent and stable population; therefore, the 
majority of the present junior high school students, in all probability, 
will continue their education through the Paris school system. 
The average salary, as shown by the 1950 census, is $2,700. The 
income is chiefly derived from one of the following: factories, govern-
ment agencies, retail stores, railroads or farms. In many homes, both 
parents must work to support their families. Some of these parents are 
too busy with social obligations and a tight home schedule to give the 
ti.me to their children's problems. Therefore, they depend more and more 
upon the school and its guidance services to supply the needs and demands 
of their children. 
The notoriety that the community received in 1950 in attempting to 
release a basketball coach has continued for ten years to cause criticism 
and prejudice toward the conmunity and especially the school system. 
Policies of Mayo Junior !!!sh School Today 
Mayo is an old school; there are set policies and traditions that 
have long been established. Therefore, the principal assumed the 
responsibility of planning and encouraging teachers to re-evaluate these 
past policies. Each teacher, as an important member of the team, had a 
definite contribution to make to the effectiveness of the total school 
program. These policies should be fitted to the local situation in terms 
of practical techniques, for a teacher must have knowledge about a 
great many things, not only his subjects, but he must be capable of 
understandings the many problems of individual pupils. If a pupil is 
to grow, the teacher must also grow. 
A set of principles ·.was, adopted by the faculty in striving to 
meet the educational needs of all youth. 
The need (1) to learn to live with other human beings; 
(2) to achieve and maintain sound mental and physical health; 
(3) to learn to live in their natural and scientific envir-
onment; (4) to have sound guidance; (5) to learn to think 
logically and express themselves clearly; (6) to prepare for 
work, for further education, or both; (7) to learn to use 
their leisure time well and (8) to learn to live aestheti-
cally. 5 
Worthy to mention also is the faculty's educational policies, a 
9 
statement of specific aims which the faculty has accepted as a part of 
their goal. 
I. Objectives of Self-Realization: 
1. The ability to use the tools of comnunication 
effectively, i. e., to speak, read, write, and 
listen intelligently. 
2. The ability to think quantitatively. 
3. The ability to employ the scientific method in 
solving personal and social problems and to 
refrain from drawing conclusions in the face 
of insufficient evidence. 
4. The capacity for self-direction. 
5. An appreciation of fine and practical arts. 
6. The exploration of creative impulses in art, 
music, games, writing, construction, public 
service, and other interests. 
7. An understanding of conditions and habits necessary 
for mental and physical health. 
8. The understanding that the educative process is a 
continuous one. 
5 Evaluative Criteria, Part c. Educational Needs of Youth 
(Washington: Cooperative Study of Secondary School Standar~950),p. 35. 
9. The ability to locate information and to use it 
e £feet ively. 
II. Objectives of Human Relationship: 
1. An awareness of individual and family responsibilities. 
2. The ability to cooperate with others. 
3. The ability to enjoy a rich, varied social life. 
4. An appreciation of the rights of others. 
5. The feeling of security which results from sharing 
in contributing to group experiences. 
III. Objectives of Economic Efficiency: 
1. Appropriate vocational objectives and a desire to 
attain them. 
2. An understanding of the functions of labor management. 
3. Attitudes and work habits that contribute to a 
successful achievement. 
4. An opportunity for consumer education. 
IV. Objectives of Civic Responsibility: 
1. An understanding of the duties of a good citizen. 
2. A respect for law and order. 
3. A respect for honest differences of opinion. 
4. A willingness to conserve the nation's resources. 
5. A sincere loyalty to democratic ideals& 
6. A willingness to share with the needy. 
Summary 
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It can be seen that these objectives are very idealistic, but they 
are a statement of the objectives of this group when the guidance 
program was initiated. 
This chapter relates some of the problems facing Paris and Mayo 
Junior High School. A sound educational program could not be developed 
without giving attention to the essential characteristics of the society 
in which the school is so deeply rooted and to the source of support 
for the school. 
6Educational Policies Commission, Purposes of Education in American 
Democracy (Washington, D.C.: National Education Association, 1938), pp. 
45-47. 
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Determining the policies or goals is no simple task. The cooper-
ation of all involved is essential. Without the support of the 
administration, the program is doomed before it begins. Moreover, the 
key person in the instructional program is the classroom teacher. It is 
there that we see the extent to which the objectives are in fact selected 
so that pupils may meet their personal needs and expectations of society. 
CHAPTER III 
lJrILIZING INFORMATIONAL SERVICES 
Mayo, in general, is traditionally subject-centered in that 
specific subject matter of traditional quality is expected to be 
taught in the junior high school. Administrators and teachers are 
striving to serve all youth in seeking to provide for all students 
challenging responsibilities that will enable them to achieve their 
appropriate places in our society. 
Two years ago a guidance program was inaugurated at Mayo Junior 
High School. A committee of volunteers met and discussed the needs of 
the youth in the school that might be met by guidance services such as 
educational guidance for further education, including vocational and 
social-emotional guidance. A principle of guidance was evolved together 
with a set of goals and objectives for the guidance program. 
Mayo Evaluated 
In the school year 1959-60, Mayo Junior High School participated 
in an evaluation study along with twenty-one two-year small junior high 
schools (grades 7 and 8), in southern Illinois. The study was directed 
by Dr. Charles D. Neal, Director of Student Teacher Training and the 
Internship Program, Southern Illinois University, Carbondale, Illinois.7 
7Results and Recommendations in a Study of Individual Teacher 
Guidance Practices in Southern Illinois Junior High Schools. See Appen-
dix A. 
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The study appraised such quantitative aspects as the number of 
trained workers, their counseling load, the records kept, and the 
techniques used. Since this study was based upon a rather limited number 
of participating schools, it is by no means all inclusive. The study 
is merely an indication of what is being done and what might be done at 
the junior high school level. 
The value of such a study is as follows: 
l. To determine the nature and extent of guidance services 
in other schools, as compared to Mayo Junior High School. 
2. To discover services and activities of other schools. 
3. To identify the strengths and weaknesses of our program. 
4. To serve as an incentive ~o school personnel in the 
further development of the program. 
The results of the study were used by the faculty in the following 
way. First, since ninety percent of the schools used the homeroom 
guidance program, this only confirmed the beliefs of several of the 
faculty that a homeroom guidance program was the most logical for a small 
school. Second, the survey supported the problem check list as a means 
of locating pupils' difficulties or problems. Although individual 
schools may not deem it feasible to participate in research projects, 
attention to certain phases of guidance services can yield much infor-
mation which may be helpful in the further development and improvement 
of guidance practices. Third, the survey revealed that Mayo Junior High 
Schoo~ as compared to other small schools, was doing as much or more in 
providing guidance services for the individual pupil. This inner 
satisfaction of doing as well as others is gratifying to teachers. 
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The present study at Mayo attempts to go beyond this approach 
and to appraise the services as seen through the eyes of those people 
most deeply concerned with them, the principal and teachers at Mayo 
Junior High School. 
In order to better understand the problems related to Mayo Junior 
High School and the community, the following information was obtained 
to get a better background of the pupils in the school at the present 
time. 
A study by the principal and one teacher was made during the 
school year 1959-60 to give a picture of the backgrounds and intentions 
of pupils of the school. The information for this study was taken from 
the information blanks in the individual pupil cumulative folders. The 
occupational status of both the parents is shown in Table 1. 
TABLE 1 
OCCUPATIONAL STATUS OF PARENTS OF PUPILS AT 
MAYO JUNIOR HIGH SCHOOL AS SHOWN BY 
PERCENTAGES IN CUMULATIVE RECORDS 
FOR 1959 
Occupational Status 
Homemakers • • • • • • • • • • • • • • • • • • • • • • 
Craftsman, Foreman, and Kindred Workers . . . . . . . 
Operatives and Kindred Workers • • • • • . . . . . . . 
Clerical • • . . . . . . . . . . . . . . . . . . . . . 
Proprietors, Mgr., Officials . . • • • • • • • • • • • 
Professional, Semi-Professional . . . . . . . . . . . 
Sales • • • • • • • • • • • • • • • • • • • • • • 0 • 
Service . . . . . . . . . . . . . . . . . . . . . . . 
Laborers • 
• • • • • • • • • • • • • • • • • • • • • • 
Unemployed . . . . . . . . . . . . . . . . . . . . . . 
Farmers • • • • • • • • • • • • • • • • • • • • • • • 
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Percent 
29.1% 
18.9% 
17 .2% 
6.9% 
6.8% 
5.6% 
5.6% 
5.2% 
2.3% 
1.5% 
• 7% 
Table 1 indicates that a majority of the parents fall into a low 
or middle income bracket. The pupils' intended occupations are portrayed 
in Table 2. 
TABLE 2 
OCCUPATIONAL INTENTIONS OF PUPILS AT MA.YO 
JUNIOR HIGH SCHOOL AS SHOWN IN THE 
CUMUIATIVE RECORDS OF EIGHTH 
GRADERS 19 59 
Occupational Intentions 
Professional, Tech., Managers • • • • • • • • • • 0 
Clerical and Sales Work • • • • . . . . • • • • • • • • 
Undecided •• • • • • • • • • • • • • • • • • • • • • • 
Service Work • • • • • • • • • • • • • • • • • • • 
Mechanical • • • • • • • • • • • • • • • • • • • • 
Agriculture • ....... • • • • 0 • • • • • • . . 
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Percent 
33.6% 
22.8% 
22.7% 
10.0i.. 
7.8% 
2.4% 
The students' choice of occupations seem to show little correla-
tion with the parents' occupations. Table 3 shows the educational 
status of both parents, as drawn from the individual pupil's cumulative 
folders. 
TABLE 3 
EDUCATIONAL STATUS OF PARENTS OF PUPILS 
AT MAYO JUNIOR HIGH SCHOOL AS SHOWN IN 
CUMULATIVE RECORDS 1959 
Educational Status 
Graduated from high school • • • • • • 0 • • • • • • • 
Attended but did not complete high school • • • • 
Percent 
58.7% 
24.6% 
Completed elementary school • • • • • • • • • • • • • 7.5% 
Secretarial school beyond high school . . . . . . . . 3.5% 
Graduated from four year college • • • • • • • • • • 3.1% 
Attended but did not complete college • • • • • • • • 2. 0'1. 
Attended but did not complete elementary • • • • • .3% 
Graduate study • • • • • • • • • • • • • • • • • • . . .3% 
Table 3 indicates the need for guidance services at Mayo Junior 
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High School, since about 25% of the parents did not complete high school. 
Summary 
Primarily the information obtained from the study was helpful to 
the teacher-counselor in understanding pupils and parents in the commun-
ity in which they work. Consideration was needed in supplying a wide 
range of occupational information to the pupils, with special emphasis 
placed on occupations in the local conununity. 
Supplying youth with adequate educational and occupationa~ informa-
tion, even in the junior high, should benefit pupils in a purposeful 
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plan-making for the future. Although this is only one phase of guidance 
services, it is an important phase. 
CHAPTER IV 
INSTITUTION OF GUIDANCE PROGRAM 
In the fall of 1959 the guidance setvices at Mayo Junior High School 
were formally instituted. Prior to this time there was an occasional 
homeroom program, a system of c\Dllulative records kept, and a minimum 
amount of counseling done by the principal, which consisted primarily 
of giving information regarding choice of high school subjects. The 
writer spent several months in 1958 becoming acquainted with and studying 
needs within the school. 
Organizing Staff Efforts 
Sometime during March, 1959, a committee of volunteers met to 
discuss and formulate objectives and plans for a guidance program that 
would meet the needs of the students of this particular school. The 
original group included the principal, the music director, one of the 
coaches, a mathematics teacher who had a Master's Degree in guidance, 
and two other faculty members. 
After considerable study and discussion, the following goals of 
guidance were evolved by the teacher-counselor assigned to supetvise the 
guidance program. 
The guidance program for this junior high school should seek: 
1. To provide the individual student with a basis for 
self-evaluation through consideration of his ability, 
ethical, emotional and social development. 
2. To discover individual differences through observation, 
group testing activities, and to learn the importance 
of such differences in relation to occupational choices 
and leading methodology. 
3. To provide opportunity for character and personality 
development through interaction with others. 
4. To awaken the feeling of individual responsibility to 
the group, and to prepare the student for socially 
useful work in a democratic society. 
5. To assist students in orientation to school. 
6. To encourage planning for a vocation in keeping with 
the welfare of the nation as well as the student. 
7. To inform students of educational o§portunities beyond 
junior high and high school levels. 
Organizing !!.!.! Guidance Services 
The expression "Start where the student is0 is familiar to 
educators. To start where the student is, is to understand him as 
thoroughly as possible. The guidance movement continually emphasizes 
the analysis of the individual student so as to enable his counselors 
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and teachers to be of assistance in dealing with the student's needs, his 
problems, his interest, and his future ambitions. 
The math teacher who had a Master's Degree in guidance was selec-
ted to supervise the program. One other teacher,who taught geography, 
was selected, mainly because of her interest in guidance work. Both 
teachers taught four class periods, and had two periods each day to 
8 Elizabeth Terrell, "Our Guidance Program." Paper read at faculty 
meeting of Mayo Junior High School, Paris, Illinois, October 10, 1959. 
devote to guidance and studying procedures and methods of improving 
the program. 
To begin, the following points were considered: 
1. Examine first what we are doing--what our present program is. If 
we are going someplace, we should first know where we are. 
21 
2. We need to consider what we are doing in the light of what experience 
has taught us about guidance. Match what we know against our experience 
and see how the two compare. 
3. Study practices which are potentially good but which are not working 
very well, and which should be improved. 
4. Consider what things are out of balance. If something is added, 
what can be eliminated to make room for the new? 
The first step was to study the objectives of the program and 
from these to plan the year's work. A second step was to develop the 
instruments to detennine to what extent these objectives were being 
attained. A check list of problems was given both seventh and eighth 
grade groups in order to become better acquainted with these groups. A 
questionnaire was developed by the teacher selected to supervise the 
program containing direct questions about the individuals' understanding 
of himself and his involvement with the guidance services.9 
This infonnation, having been gathered, was to be studied by the 
teacher-counselor in identifying pupil problems. In order to understand 
9 Study Yourself. See Appendix B. 
individual pupils, the teacher needed additional information in an 
attempt to pinpoint problem areas. Consequently, she could prepare 
herself better when· she held a conference with the pupil. 
The successful start of the program was due to the willing and 
active part taken by two members of the teaching staff. If a few are 
interested and some results can be seen in time, the size of the group 
will grow. At a pre-school workshop, the teachers decided to devote 
22 
two faculty meetings to the discussion of guidance. One workshop was 
held early in the year and one in the spring. Professional growth on 
the part of the faculty is naturally slow, but as new teachers enter the 
school they will soon become a part of this important service. 
Interpreting Guidance Services 
It was recognized that this business of guidance is everyone's 
business in a child's school conununity. This kind of thinking prompted 
teachers and parents to act upon their knowledge and interest in children. 
The following methods were used in interpreting the program to teachers, 
pupils, and parents: 
1. One bu'lletin board in the hall was used to display occupational 
in format ion. 
2. The P.T.A. centered their yearly program around the topic of 
guidance. At one of these meetings, a panel of teachers devoted an 
entire evening to interpreting the program, as it existed. Later, a 
guidance specialist was invited to speak to the group. As a result, 
parents became more concerned with the problems of the school. 
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3. In the spring, before the eighth grade students enrolled for 
high school, each student had an interview with the teacher-counselor 
or the principal while planning their schedule for the next two years. 
An invitation was extended to the parents to visit the school and talk 
with these same people regarding their children. The average time for 
this interview was about fifty minutes. 
Test results were explained to the parents, and recommendations 
were made as to the curriculum that the teacher-counselor felt would be 
most profitable to the child while in high school. 
From the experience of the teachers involved, the conferences were 
the highlight of the year's work. Who, after all, is more entitled to 
complete, accurate information about the student than the parents? The 
problem is not only one of fact-giving concerning the test results but 
of relating these results to the total developmental pattern of the 
pupil. Such understanding was the concern of parents, school, and pupils. 
Individual Counseling 
The principal served as a counselor in co~nection with many of the 
boys' personal problems. The county nurse dealt with many health 
problems as did the coaches and girls' physical education teacher. These 
people many times sought out a student or his parents to uncover hidden 
problems of which the students were not aware. 
A good share of the problems which counselors handle are brought 
by the students themselves. Because of limitation of time, many problems 
are not solved or even uncovered. 
Every student in the school was assigned twenty minutes of the time 
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of the teacher-counselor each semester. Their guide for these inter-
views was a book by Clifford E. Erickson, !!. Practical Handbook for School 
Counselors. 
Cumulative Records 
One solution to the problem of individualizing instruction lies in 
the development and use of a good cumulative record for each child. Such 
a record offers opportunity to the teacher to not only serve each child 
better, but actually to save time in her professional job. The teacher 
may obtain, from this record, a developmental history of the child; she 
may observe in that history interrelations of factors which seldom come 
to light in her classroom. 
Any discussion of guidance services must consider counseling as 
the heart of the guidance program. Since each person is unique, his 
needs and problems should be considered with full recognition of his 
individuality. However similar a group of individuals may appear, their 
individual differences vary greatly. The principle of individual 
differences lies at the very foundation of the guidance program. That is, 
a teacher or counselor cannot follow a fixed pattern for all students but 
must tailor the assistance to each. 
If a program is to be successful and the results of the testing 
program are to be used effectively, then the school must look to an 
adequate record system. Although some of the information was subjective, 
the data compiled over a period of years should provide a composite 
picture of the pupil. 
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The cumulative records contain the following information: 
1. Health information. 
2. Anecdotal comments concerning the child's growth. 
3. Academic success or failure. 
The purpose of these records has been to improve the instruction 
and the guidance of each pupil. The personnel records for all pupils 
are in the principal's office, and they are accessible to the faculty. 
Testing Program 
The school staff holds the key to the ultimate benefits which may 
be derived from the testing program. Tests can never be more than a 
tool to collect information needed to carry out other functions in the 
school program. The extent to which the school testing program fulfills 
its purpose is primarily dependent on the administration of the program 
and the utilization of the test results. 
The following is the test schedule that is used by Mayo Junior 
High School: 
Seventh Grade 
Eighth Grade 
Group Guidance 
California Achievement Tests. 
Differential Aptitude Tests. 
Battery I 
s. R. A. - High School Placement Tests. 
Orleans Algebra Prognosis. 
• In the first place, a teacher who integrates guidance with his 
classroom teaching appreciates that the group of thirty boys and girls 
who are seated before him represents a pattern of social interation. 
The teacher's personal reactions to these boys and girls in his room may 
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be quite different from teacher reaction to students of other classes. 
Through the efforts of the principal, the homeroom periods on 
Tuesdays and Thursdays are scheduled for aiding students through group 
work. The teacher uses this time to help meet common problems of the 
individual in. the group. Among the problems frequently handled by this 
method are: understanding the customs and traditions of the school, 
using the library, preparing for examinations, health problems, safety 
measures, making the most of educational opportunities, courtesy and 
etiquette, school marks, scholarship, judging a vocation as to its 
advantages and disadvantages, and evaluating student interests and 
abilities. 
A booklet entitled "How To Study" is used by seventh grade students. 
The eighth grade students study the booklet ''You: Today And Tomorrow" to 
encourage them to seek answers to questions concerning themselves before 
entering high school. These booklets are used extensively in the health 
classes. 
The school will continue to work, to plan, and to search for better 
ways to help solve problems that confront educators and students, as well 
as make plans for next year. For, of all school personnel, the classroom 
teacher has the closest and most continuing relationships with the boys 
and girls, and by virtue of this relationship, must assume the major role 
in their guidance. 
Summary 
This chapter points out that, the more information a teacher 
possesses on an individual pupil in any area, the chances are the teacher 
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will develop a greater interest in the pupil. In the first place, a 
pupil questionnaire was developed to discover a pupil's interests only 
as a useful tool in helping his personal, educational, and occupational 
development. If a teacher-counselor goes over with him his strong and 
weak points, he may free himself of his inhibitions and talk out his 
most personal interests. Thus the student is helped to think about the 
direction of his life and to appraise his own traits carefully and 
objectively. In spite of shortcomings of the questionnaire used in the 
study of Mayo Junior High pupils, it proved a valuable tool to the 
teachers using the information. 
What is a good guidance program? Who determines whether it is 
an adequate or inadequate program? Here is an answer by one guidance 
specialist. 
Mr. Harold Mahoney, State Supervisor of Guidance Services for 
Connecticut, has listed the following twenty principles of organization 
and administration of a guidance program. 
1. Guidance services are a direct responsibility of the 
administration. 
2. Guidance services should serve all youths, not only 
the maladjusted. 
3. The cooperative effort of administrators and staff 
members is essential to the development of an 
effective guidance program. 
4. The development or extension of a guidance program 
requires the identification of natural starting points. 
5. The school must discover and draw into the guidance 
program all of the worthwhile guidance activities 
already in operation. Guidance services exist in 
every school to some degree. 
6. Distinctions must be drawn between guidance services 
and the instructional program. 
7. The success of the guidance program is dependent upon 
the competency of the counselors, the contributions 
of teachers, the support of administrators and the 
utilization of community resources. But, the catalyst 
in this combination is the effectiveness of human 
relations. 
8. The practices, procedures, tools and techniques employ-
ed in the guidance program must be adapted to the 
training and ability of the guidance workers who are 
going to make use of them. 
9. Organization should be as simple as possible. 
10. The objectives of the guidance program should be in 
harmony with the objectives of the institution. The 
former should be organized to facilitate the latter. 
11. The guidance program must recognize and operate within 
the limitations imposed by the institution. 
12. Every staff member must have an understanding and 
appreciation of the practices, procedures, functions 
and o~jectives of the guidance program. 
13. Adequate space, equipment, supplies, time and special-
ized personnel must be provided. 
14. The guidance program should not be a compromising set 
of services but rather facilitating in nature. 
15. The development of the guidance program must be steady 
and of a long-range nature. 
16. It should not be assumed that the guidance program 
can substitute for an inadequate total school organiza-
tion. 
17. The thinking of school personnel must be shifted from 
subjects to pupils and their special needs and problems. 
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18. The guidance program should not take over the 
functions and activities of other departments of 
the school program. 
19. The guidance program cannot be developed adequately 
without some additional expense to the school; thus, 
some budgetary increases are necessary. 
20. Ample time for compf5ent individual counseling 
should be provided. 
The majority of the principles outlined by Mr. Harold Mahoney 
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have been utilized in organizing and carrying out the guidance seryices 
at Mayo Junior High School. The one principle Mayo Junior High School 
needs to improve is adequate space, equipment, supplies, and more time 
for the two teacher-counselors to devote to guidance services. 
lOs. A. Hamrin, Initiating ~ Administering Guidance Services 
(Bloomington, Illinois: McKnight and McKnight Publishing Company, 1953), 
pp. 30-31. 
CHAPTER V 
EVALUATION OF GUIDANCE SERVICES 
The members of the teaching profession, by virtue of their 
education, experience, and educational positions, have accepted the 
responsibility and the obligation to develop programs for the education 
of all youth. 
Schools must continually evaluate their program. They should not 
blindly maintain programs which are rigid and static in nature. They 
should recognize the societal changes which take place. The youth 
should be prepared in order that they will view education as an on-going, 
life-long process. 
Lasting changes are those which are generated from within a group 
or society. Individuals who have participated in the formulation of the 
change have a personal commitment to develop and to incorporate such 
changes in their work. Changes which are developed externally and applied 
by decree or force will not have such an internal drive or commitment 
and will be short-lived. Th1'0ughout these processes, the leadership 
roles of principals and supervisors should be accepted and clearly under-
stood by all those persons who are associated with schools. 
Evaluation Method 
The one pervasive purpose of the Evaluative Check List, an 
instrument devised by the Guidance Connnittee at Mayo, is to serve as an 
aid to administrator and to faculty for evaluation of the organization, 
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activities and objectives of the program, once it has been initiated. 
A guidance program should be built around the needs of the 
children in the school, and since no two schools' comm.unities are alike, 
evaluation becomes quite difficult. It deals with many intangibles and 
at best is a very complex process. Some of the results may be delayed 
or influenced by other factors. Evaluation can involve two considera-
tions: accomplishment can be measured in terms of the distance traveled 
from some previous reference point; it may also be measured in terms of 
set standards or goals. In either case, the utilization of an evalua-
tion technique or instrument is involved. The effectiveness of a guidance 
program, in the final analysis, would be its inn:nediate and ultimate 
value in favorably effecting the lives of boys and girls. 
Evaluation Technique 
By using techniques that are set forth in the Evaluation Check List, 11 
the school sought to appraise the efficiency of the guidance program. 
The guidance services were evaluated by teachers and administration. 
This group studied the guidance program over a period of three months. 
The instrument used for this appraisal was the Evaluation Check List, 
which was devised by the teacher-counselor in charge of the program. 
The faculty was asked to answer the questions in the Evaluation 
Check List and return them to the teacher-counselor in charge of the 
program. The reader should remember that evaluative studies are made 
llEvaluation Check List, See Appendix c. 
for a great variety of purposes and that they may employ a number of 
techniques. 
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To begin with, all common methods of evaluation have weaknesses, 
but any guidance evaluation study is likely to reveal a great deal of 
valuable information. 
Outcomes of Evaluation 
The results of the questionnaire were used in making reconmendations 
to administrators and the board of education. The results and reconunen-
dations of the evaluation are as follows: 
l. That the guidance program give greater recognition to local 
community needs, and to the part that our pupils will play as adults. 
2. That the orientation activities with the elementary schools 
be extended to half-day visits for each incoming class. 
3. That the cumulative folders be improved. They should include 
objective data and evaluation of capabilities and accomplishments of the 
student. 
4. That a budget of determined amount be set up for guidance 
services. 
5. That information be organized regarding career opportunities, 
requirements and rewards. This information should be available for 
counseling, personal study, and research in connection with class work. 
This evaluation proved of value in setting forth the weaknesses 
and the strengths of the guidance services in so far as the program 
conformed to a standard pattern. 
It aroused enough interest on the part of pupils, parents, and 
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teachers, so that finally the board of education accepted and approved 
the reconunendations of the faculty at Mayo Junior High School, by 
granting funds for guidance services. 
Summary 
This chapter deals with evaluation and why it was used in the 
school program. Related to guidance, evaluation is nothing more than 
the process of determining how effectively the school program is meeting 
the interests, abilities, and needs of its pupils. 
The technique employed was an Evaluation Check ~· While the 
results were not astonishing, some changes and improvement will be 
forthcoming in future years. 
CHAPTER VI 
SUMMARY 
Guidance has been defined as a set of services designed to develop 
each individual's potentialities so that he may become a worthwhile 
citizen in school and in later life. Although guidance services make up 
a comparatively new function of the school, they have expanded with 
increasing rapidity in recent years. In a field as varied and complex 
as guidance, it is to be expected that many phases of guidance have not 
been adequately studied and evaluated. 
The guidance program as introduced at Mayo Junior High School 
attempted to provide guidance services that would help teachers to meet 
the needs of youth better. The educational policies of the faculty 
were evolved together with a set of objectives for the guidance program. 
In line with these aims, a guidance program was established. 
In the light of the evidence presented, the guidance program 
appears to have met, to a limited extent, the goals that were establish-
ed for it. There is recognition of the fact that the human element plays 
a part in a subjective evaluation. 
It is the hope of the Mayo Junior High School faculty to expand 
the guidance services and serve not only pupils, but also offer resource 
facilities to the faculty as well as the conmunity. Future plans include 
the services of professionally qualified people within the area of 
guidance services to augment school personnel services. With proper 
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leadership, guidance functions will be profitable in establishing 
cordial relations with the community, both in terms of service rendered 
and the chance to interpret school needs to the citizens. 
This study has sought to evaluate the immediate and intermediate 
outcomes of the guidance programs. It has presented the reactions of 
junior high teachers to a program in which they are active participants. 
There has been, however, difficulty in isolating the effects of planned 
guidance from other phases of school life. 
For, of all school personnel, the classroom teacher has the closest 
and most continuing relationships with boys and girls and, by virtue 
of this relationship, must assume the major role in their guidance. The 
teachers concerned realized that they were unequipped to fully attain 
their goal but had a feeling of pride that they had made a step forward 
in the improvement of the educational program at Mayo Junior High School. 
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APPENDIX A 
RESULTS AND RECOMMENDATIONS IN A STUDY OF INDIVIDUAL 
TEACHER GUIDANCE PRACTICES IN SOtrrHERN ·ILLINOIS 
JUNIOR HIGH SCHOOLS 
Preface and Introduction 
In small schools, the teacher is responsible for guidance techniques 
and services. In a move to improve the Harrisburg guidance program, a 
query checklist, to determine guidance practices in other junior high 
schools, was sent to twenty-one (21) schools in the southern half of the 
state of Illinois. They were two year junior high schools (grades: 7 and 
8); the average enrollment for these 21 schools was 314 pupils. The 
returns from the co-operating schools was 100 percent (21 of 21 schools, 
queried). 
The recommendations are based on the results of the study plus 
suggested practices of leading guidance educators. 
Summary of Results 
The check-list was compiled from various sources with the help of 
Mr.  and Dr.  of the Harrisburg City Schools 
and Dr. , Director of Student Teacher Training and the 
Internship program, Southern Illinois University, Carbondale, Illinois. 
The answers to the study indicated that the schools either used, did not 
use, these practices, or there was no opinion on the individual topic. 
Cumulative Records of Pupils 
1. 95% of the schools received these from the elementary schools, 
while 5% gave no opinion. 
2. 85.7% sent records on to the senior high school, while 14% did 
not. 
3. 38% of the schools used anecdotal records, 47.6% did not, 
and 14% had no opinion. 
4. 95% recorded tests results and profiles, while 5% did 
nothing with these. 
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5. Only 24% used autobiographies, while 62% did not. 14% had 
no opinion on this. 
6. 90% included health and innnunization records, while 9.5% held 
no opinion. 
7. 95% used classroom observations and 5% had no opinion. 
Special Periods - set aside for guidance 
1. 57% used problem solving group-techniques, 33% did not, and 
9.5% had no opinion. 
2. 90% used the homeroom guidance program; 9.5% did not. 
3. 85.7% found individual pupil-teacher conferences useful; 9.5% 
did not, and 5% had no opinion. 
4. 85. 7% used parent-teacher conferences and 14% di.d 1'0t. 
5. Only 19% used personality tests while 81% did not. 
6. Moreover, 19% used problems check-lists, 76% did not, and 5% 
had no opinion. 
7. In the use of field trips and excursions, the results split 
47.6% used these methods; 47.6% did not, while 5% held no 
opinion. 
8. 81% used audio-visual aids in guidance, while 19% did not. 
Evaluation and consideration given to the adjustment of the individual 
students 
1. 95% directly considered the social and emotional adjustment, 
while 5% did not. 
2. 95% concerned themselves with the educational adjustment of 
the individual, while 5% did not. 
3. 81% considered the physical aspects (development, defects, and 
other factors); 14% did not, and 5% had no opinion. 
Orientation of the students, as to 
1. 81% included a survey of plant facilities and personnel; 14% 
did not, and 5% held no opinion. 
2. 95% studied rules, regulations, customs, and traditions, while 
5% did not. 
3. 100% told the students how to use the library and how to study. 
4. 85.7% told the pupils of organizations, activities, and 
educational offerings, 9.5% did not use this, and 5% had no 
opinion. 
5. 81% informed the students of services (e.g. nurse, cafeteria, 
supplies, etc.); 14% did not and 5% had no opinion. 
6. 76% taught the students how to listen (be an audience) and 
to appreciate certain activities. 14% did not, while 9.5% 
held no opinion. 
7. 100% explained the grading systems and evaluation methods. 
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8. 81% suggested how pupils could get along with people; 5% did 
nothing, and 14% had no opinion. 
9. 85.7% used a special indoctrination plan for new students to 
the system; 5% did not, while 9.5% had no opinion. 
Outside professional help 
1. 52% obtained help with case studies, 38% did not, and 9.5% 
had no opinion. 
2. 57% utilized child guidance clinics; 29% did not, and 14% had 
no opinion on such help. 
3. 76% received help from health agencies (county, state, etc.); 
9.5% did not, while 14% held no opinion on these services. 
Special help for the exceptional 
1. 67% had plans for the retarded, 33% did not. 
2. 43% made provisions for the gifted; 52% did not, and 5% had no 
opinion. 
3. 47.6% attempted to give special consideration to maladjusted 
pupils; 47.6% did not. 5% had no opinion. 
Pupil counselor or guidance director 
1. Only 14% have full time guidance personnel; 57% do not. 29% 
had no opinion, as to the use of such people. 
2. 62% used part-time guidance people; 38% do not. 
Other devices or practices noted - connnents 
1. One school indicated that there was no help available for 
exceptional children. 
2. A questionnaire was used in lieu of an autobiography. It 
included the family background and personal interests. 
3. Gifted students were only grouped in math and language arts. 
4. A teacher evaluated by means of a questionnaire - this was 
given to the students to complete. 
5. Students were given a checklist of rules and morals to determine 
their ability to separate right from wrong. 
6. The teacher's judgment was more reliable than standardized 
tests in evaluation. 
7. Achievement and placement tests for high school were discussed 
with the eighth grader and their parents prior to high school 
registration. 
8. Pre-vocational samplers were on file to begin early in vocational 
guidance. 
9. Full-time or part-time counselors will be added next year. 
40 
Recommendations 
Cumulative records should be kept on each individual student. 
These should be at the ready disposal of all teachers, especially the 
homeroom teacher. These records should begin with the first year in 
elementary school, including kindergarten, and be concluded at the eighth 
grade. Then, the information should be forwarded to the senior high 
school. This is somewhat difficult in a dual system due to lack of co-
ordination between the two facits. However, for maximum efficiency, the 
senior high school should have the basic elements of the student's perman-
ent record. Anecdotal records are helpful, but take a great amount of 
time to complete. They are more practical in special "problem" cases. 
All test results and profiles should be filed and used by the teachers 
when developing the individual's educational program. Autobiographies, 
although not extensively used, present an excellent means for unrestric-
ted (free-response) comments and information. They may be used in both 
the seventh and eighth grades and usually follow some type outline as 
suggested by the teacher. Health and iII111unization records are not only 
necessary, but they are vital for pupil and school welfare. Absence of 
this information could mean the loss of a pupil's life. An example of 
this might be: No information that the pupil is alergic to various new 
drugs; he becomes sick and the school doctor, unknowingly, achninisters 
such a drug which could cause death. (Most important would be the 
Tetanus immunization which would be important if the pupil received a 
serious cut while at school). Observations in the classroom provide a 
life-like means of noting pupil behavior. If some characteristics are 
written down, the observation becomes somewhat of a day-by-day record of 
the pupil's behavior. 
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Special periods, set aside for guidance, are somewhat valuable, if 
they are not too short and are not ill-planned. Problem solving in 
group guidance, although not widely used, gives the pupils a chance to 
reach logical solutions with a minimum amount of teacher-help. The results 
are long-lasting. Homeroom time is a well-accepted form of group guidance--
if ~ time £!'.. program is planned. Individual pupil-teacher conferences 
(interviews) offer the best means of "getting-to-know" the students. The 
problems are that teachers assume the position that they can solve all 
problems, or these teachers offer nothing but a question and answer type 
interview. Free-expression is paramount. The teacher must be a good 
listener and note any point that might help to understand the pupil's 
problems. Parent-teacher conferences are important because both are 
interested in the education and guidance of an individual pupil. To know 
the pupil, one needs to know the parents and their environment. Likewise, 
the parent needs to know and understand many of the school and teacher's 
policies. Personality test and problems check lists, although used in 
only a few cases, present a means of locating the pupil's difficulties or 
problems. These techniques are probably best used in the hands of an 
expert. However, a teacher, by utilizing these practices and a pupil-
teacher conference, to discuss the results, should be able to determine 
what and why the pupil reacts as he does to various situations. The 
teacher, probably, will not know how to correct some of these situations 
without professional help; although, experience with children may give some 
help in the understanding. Field trips and excursions depend largely on 
school policy. They do offer a means for first hand experiences by the 
students. Audio-visual aids present a new technique for group guidance. 
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The armed forces, pioneers in this field, have shown the effectiveness 
of a good audio-visual aids program. 
Evaluation and consideration given to the adjustment of the 
individual student is always difficult when we deal with large groups. 
However, for the maximum efficiency of the individual child, much consid-
eration is needed. No two pupils are exactly the same; therefore, they 
should not receive a stereo-typed evaluation. The social and emotional 
aspects in these, the adolescent years, are most disturbing. The individ-
ual child needs to h~ve a deep understanding of life and its problems to 
achieve a sense of stability. Educational elements must be somewhat 
tailor-made for each child; although many of these plans will be similar. 
Since the physical development takes the pupil into puberty, special 
consideration, instruction, and aid is needed. Defects and other health 
factors, if not discovered at an earlier age, must now be investigated 
and provisions made to correct these adverse conditions. 
Orientation of the students is an unending process. However, the 
most important phase begins as the student moves into a new situation. 
To achieve stability in the thoughts and actions of a pupil entering the 
junior high school, certain elements must be implanted to give the pupil 
a sense or feeling of security. Before a pupil can adjust, he must be 
familiarized with the surroundings, a survey of the physical facilities 
and personnel. What and where are important to new pupils. The rules, 
regulations, customs, and traditions need to be studied before a student 
finds himself in a precarious situation, through lack of knowledge and 
appreciation. To be a completely successful student, the use of the 
library and how to study are important forms of indoctrination. This will 
eliminate many menial questions and aid scholarship. Organizations, 
activities, and educational offerings must be presented as realities 
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and not through hearsay or as myths. Which services are available, such 
as a school nurse, the lunch program, the supply room, and others should 
be told to the students. This reduces the chance-discovery of such 
services, long after the need has arisen. Students do not normally know 
how to listen as an audience nor do they appreciate certain functions or 
activities of the school. To achieve these goals, a basic understanding 
is necessary. The grading system and evaluation methods are many times 
misinterpreted. Regardless of which method is used, the pupil needs to 
know, as do the parents, how his progress is being recorded and evaluated. 
Without this, pupils become grade-conscious and fail to realize the true 
meaning of evaluation. Since a pupil is in a less restrictive situation, 
such as the self-contained elementary classroom, he needs to know how to 
get along with all types of people. In a heterogeneous society such as 
ours, this is an important element in our democracy. Finally, all new 
students in a system need the full or complete indoctrination program, 
when they enter a new school, to help them adjust completely and 
immediately. 
Outside professional help is the best qualified means of offering 
adequate guidance services. While a teacher may know what the problem is 
and why it exists, the solution may need to come from someone trained, 
and experienced, in the field of guidance and/or psychology. As many 
scholarships go unused, likewise many forms of professional help remain 
unnoticed and unused. A case study is the most complete study of an 
individual child. Most of the background material is collected by the 
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teacher. After this has been done, the teacher, a guidance group, or a 
trained person evaluates the material. From this whole picture, conclu-
sions and solutions are drawn. It is time consuming but worthwhile in 
special or extreme cases. Child guidance clinics are usually associated 
with the local college or university. It services an extensive area of 
the state. Individual testing, case studies, and help are available. All 
types of special cases are handled. This proves to be a most favorable 
resource and service. Health agencies (county, state, etc.) are available 
for testing purposes. However, some schools wait for these agencies to 
initiate, develop, and present the program. A close liaison between the 
junior high school and these agencies should result in maximum service. 
The county is helpful in testing programs. The state is necessary to 
determine which pupils are mentally retarded material. If the schools do 
not use outside help, it is that they are not making an effort to locate 
the agencies and are not availing themselves to all possible helps. 
Special help for the exceptional is necessary to give these students 
an equal chance to achieve success in education. The retarded student is 
easy to detect and state agencies are ready to help with the education. 
Certain state requirements must be met for a complete program. The gifted 
suffer from extremes, since much time and money is expended on the lower 
group (E.M.H.), the gifted are sometimes overlooked. Being different 
from the normal student in achievement, talent, and ability, these above-
average students need special educational programs. In a small school, 
enrichment is sometimes used. Grouping may be used, and possibly accelera-
tion. There are problems in all of these methods, however, something 
must be done for this group. The maladjusted student needs help to 
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relocate him on the educational plain. We need to look into the student's 
background for reasons that caused the maladjustment. From this point, 
a course-of-action is prescribed to result in nearly normal education and 
living. 
Pupil counselors and/or guidance directors, with special training, 
are advisable, if you have adequate money in the budget. In lieu of the 
full-time counselor, since many agencies exist and have professionally 
trained personnel, a half-time counselor or several couns.elors would be 
advisable. Some special schooling is necessary. It would be their duty 
to co-ordinate the guidance services within a school, assist in difficult 
cases, locate pupils with special needs, and indoctrinate the teachers 
with a minimum amount of guidance information. The counselor cannot be 
a 11desk-chair11 type and expect feasible reception by both pupils and 
teachers. 
Some other practices or comments: Professional help is available 
in most areas. Questionnaires, which include faT,llily background and 
personal interests, may serve the same purpose as an autobiography. Many 
plans are satisfactory to educate the gifted; the problem is that few 
are in action. Students may evaluate a teacher; however, junior high 
school students are not very objective. The latter practice occurs mainly 
in high school and college. A check list of rules and morals can be used, 
however, students may answer the right and/or wrong question with the 
school and society approved answers instead of the student's true feeling 
on the individual topic. Teachers are not infallible, nor are they 
completely objective. Standard tests, normally, are more reliable and 
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valid than a teacher evaluation. The parents and pupils should have 
some knowledge of what achievement tests are and why they are given prior 
to the pupils' entrance into high school. Pre-vocational sampling, or 
an early choice of occupation, can be useful if the area has a large 
sixteen (16) years of age drop out rate, It is also important for those 
who need some concepts of the educational plan for various professions. 
The earlier that a pupil becomes aware of requirements and possibilities, 
the sooner he will be started toward his goal in life. 
Final §tatement: Although this study is based upon a survey of 
twenty-one (21) schools and various readings, it is by no means all-
inclusive. It merely shows what is being done and what can be done. If 
the suggestions are functionable in any situation, they could add to the 
guidance program. Planning is essential. If suggestions by those 
interested in guidance are not considered, new ideas, methods, and techni-
ques will not be used. Moreover, one thing is certain, if people are 
interested in progressive education in a democracy, and, if people look 
to the future needs of our country and people as individuals, adequate 
experiments in guidance are a necessity. 
June 1, 1960 
Alan R. Krebs, Admin. Ass't. 
Harrisburg Junior High School 
Harrisburg, Illinois 
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APPENDIX B 
STUDY YOURSELF 
Grade and Section 
-----
School Attended Last Year: 
Student's Name _________________________ Date __________________ _ 
Address ______________________________ Telephone _______________ __ 
Age ____ Date of Birth: _________________ Place of Birth: _______________ _ 
Month Day Year 
I. How Good is Your Health? 
A. _Check any health problems which apply to you: 
Defective eyesight ______ Underweight ___ N.ervousness 
Defective hearing overweight 
---
Bad tonsils __ ...; 
___ Defective teeth ______ Easily tired _____ weak heart 
B. Have you ever been told you should wear glasses? ___________ _ 
Do you wear them now? If not, why not? 
---- ---------------
c. Name any other special health problems or physical handicaps which 
you have: 
II. What Kind of Impression Do You Make on Other Peop1e? 
A. Check the ways in which you think you make a poor impression and 
ought to try to improve yourself: 
Clothes untidy 
---
Hair untidy 
---
Do not speak 
---distinctly 
Talk too much 
---
Not clean in person ___ Lazy 
---
Too forward 
---
_Impatient 
___ Too shy Get easily dis-
---couraged 
Make excuses for 
----
Bad temper 
--- your own failures 
Moody 
--- Impolite or 
---
___ Act babyish discourteous 
Bite nails 
----
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Inattentive 
---
___ Not prompt 
Feelings get 
---hurt easily 
Too easily 
--led by others 
can't always 
---be counted on 
to do what you 
say you will do 
B. Now list the ways in which you make a good impression on other 
people: (Your Good Points) 
III. How Do You Spend Your Leisure (Spare) Time? 
A. Check below the things you most enjoy doing: 
Reading __ Hiking 
Writing ____ Dancing 
Piano Art work 
Singing Meeting new 
people 
Playing other 
musical instru- ___ Being with 
men ts your friends 
_____ Outdoor sports 
____ Taking things 
apart 
-----'Making things 
What kind of things? 
***Now go back and underline those which you especially dislike. 
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B. What are your favorite interests or hobbies? __________________ _ 
c. What magazines do you like to read? __________________________ __ 
D. Name the kind of books you especially like: __________________ _ 
E. In what clubs and activities do you take part in school? 
F. In what clubs and activities do you take part outside of school? 
G. List the things you think you do better than most young people 
your age: 
IV. If you Could Have One Wish Granted, What Would It Be? 
INVENTORY OF STUDY HABITS AND FACTORS 
INFLUENCING WORK SPIRIT 
To The Student: 
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In order that your advisers and teachers may have some definite and 
accurate information concet11ing problems and difficulties you may have 
with your school work, you are asked to indicate your frank and honest 
answers to the following questions. Each question is followed by three 
pairs of parentheses, as follows: Yes ( ) No ( ) ? ( ). Indicate your 
answers by making a cross (x) within one pair of parentheses. 
Answer ''Yestr or "No" if possible, even if the answers is a general 
one. If you are not certain of the answer, check the question mark? ( ). 
If you do not understand the question, skip it. The questions do not 
apply to any particular class, but to your school work as a whole. 
1. Do you usually know how to help yourself 
when you get stuck? Yes ( ) No ( ) ? ( ) 
2. Do you usually get all the help you need 
from your teachers? Yes ( ) No ( ) ? ( ) 
3. Do you often have trouble keeping your 
mind on your work? Yes ( ) No ( ) ? ( ) 
4. Are you often disturbed by people who 
sit near you? Yes ( ) No ( ) ? ( ) 
5. Do you often forget to bring necessary 
materials (pencils, paper, books, etc.) 
to class with you? Yes ( ) No ( ) ? ( ) 
6. Do you find many school tasks too long 
and hard to carry through? Yes ( ) No ( ) ? ( ) 
7. Does the chore of writing hinder you 
in getting English work done? Yes ( ) No ( ) ? ( ) 
8. Could you make up good compositions if 
it were not for the bother of writing 
them down and correcting them? Yes ( ) No ( ) ? ( ) 
9. Do you make it a habit to study the 
directions for a job before starting 
to do the work? 
10. While you are at school, 9o you often 
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Yes ( ) No ( ) ? ( ) 
wish that you were at home? Yes ( ) No ( ) ? ( ) 
11. Do you think that your teachers are 
usually fair in their treatment of you? Yes ( ) No ( ) ? ( ) 
12. Do you usually finish up one job in a 
school subject before starting another? Yes ( ) No ( ) ? ( ) 
13. Are you ever afraid to ask your teacher 
for help? Yes ( ) No ( ) ? ( ) 
14. Is it hard for you to say what you mean 
in writing? Yes ( ) No ( ) ? ( ) 
15. Do you often take part in class 
discussions? Yes ( ) No ( ) ? ( ) 
16. Do you dread making a report before 
the whole class? Yes ( ) No ( ) ? ( ) 
17. Is it hard for you to understand the 
material in your ~ocial Studies books? Yes ( ) No ( ) ? ( ) 
18. Are you often annoyed because your 
teachers do not check your papers as 
promptly as you think they should? Yes ( ) No ( ) ? ( ) 
19. Do you think of your teachers as friends? Yes ( ) No ( ) ? ( ) 
20. Are your parents usually satisfied with 
your efforts in school? Yes ( ) No ( ) ? ( ) 
21. Do you often get tired of studying 
before the end of a study period? Yes ( ) No ( ) ? ( ) 
22. Do you often skip steps or parts of 
assignments to try to short-cut your work?Yes ( ) No ( ) ? ( ) 
23. Do you do some reading almost every 
day at home? 
24. Do you think that most of the other 
members of your group are smarter than 
you? 
Yes ( ) No ( ) ? ( ) 
Yes ( ) No ( ) ? ( ) 
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25. Do you often waste time getting 
started on your work at the beginning 
of a class period? Yes ( ) No ( ) ? ( ) 
26. Do you think that your writing is easy 
to read? yes ( ) No ( ) ? ( ) 
27. Do you often put off doing assignments 
until the last minute? Yes ( ) No ( ) ? ( ) 
28. If you are asked to make written book 
reports, do you usually write them as 
soon as you have finished reading the Yes ( ) No ( ) ? ( ) 
book? 
29. Do you often use the dictionary without 
being sent to it by your teacher or 
parents? Yes ( ) No ( ) ? ( ) 
30. Is most of your out-of-school time 
filled with planned activities so that 
you don't have much free time for play? Yes ( ) No ( ) ? ( ) 
31. Do you think that your teachers should 
see to it that you get your work done 
and are prepared for high school at 
the proper time? Yes ( ) No ( ) ? ( ) 
32. Do you usually begin special assign-
ments well ahead of the time they are 
due so that you do not have to do a 
hurried job? Yes ( ) No ( ) ? ( ) 
33. Do you expect to graduate from high 
school? Yes ( ) No ( ) ? ( ) 
34. Do you think that you get enough sleep? Yes ( ) No ( ) ? ( ) 
35. Do you think you know what you want to 
be when you grow up? Yes ( ) No ( ) ? ( ) 
36. Do you know how to find out things 
that you don't know by using books and 
reference material in the library? Yes ( ) No ( ) ? ( ) 
37. Are you easily interrupted while 
studying? Yes ( ) No ( ) ? ( ) 
38. Are you satisfied with anything that 
"gets by", even if it is not as well 
as you can do'Z 
39. Do you feel that you are behind in 
any of your schoo 1 work now? 
40. Do you think that the things that you 
are learning in school will always be 
useful to you? 
41. Are you often late to school? 
42. Do you take pride in handing in neat 
legible papers? 
43. Do you consider yourself a healthy 
person? 
44. Do you like to have your parents 
visit your school? 
45. Do you usually re-read (proof-read) 
your tests and compositions before 
handing them in? 
46. Do you have a hobby? 
47. Do you think that you are lazy'Z 
48. Do you think that your teachers should 
make you get your work done? 
49. Are any of your class periods so long 
that you get tired and bored? 
50. Do you have trouble finding good books 
to read? 
51. Do you read well enough to enjoy reading 
Yes ( ) 
Yes ( ) 
Yes ( ) 
Yes ( ) 
Yes ( ) 
Yes ( ) 
Yes ( ) 
Yes ( ) 
Yes ( ) 
Yes ( ) 
Yes ( ) 
Yes ( ) 
Yes ( ) 
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No ( ) ? ( ) 
No ( ) ? ( ) 
No ( ) ? ( ) 
No ( ) ? ( ) 
No ( ) ? ( ) 
No ( ) ? ( ) 
No ( ) ? ( ) 
No ( ) ? ( ) 
No ( ) ? ( ) 
No ( ) 'Z ( ) 
No ( ) ? ( ) 
No ( ) ? ( ) 
No()?() 
just for fun? Yes ( ) No ( ) ? ( ) 
52. Do any of your teachers spend too much 
of your class time talking to you? Yes ( ) No ( ) ? ( ) 
53. Do you consider the daily preparation 
of your lessons your most important job? Yes ( ) No ( ) ? ( ) 
54. Do you like to read story books that 
fit into the Social Studies work that 
you are doing? Yes ( ) No ( ) ? ( ) 
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55. Do you usually listen to at least one 
news broadcast every day? Yes ( ) No ( ) ? ( ) 
56. Have you lost much time this year 
because of illness? Yes ( ) No ( ) ? ( ) 
57. Do any of your teachers, or either of 
your parents, expect you to do more 
work than you can do? Yes ( ) No ( ) ? ( ) 
58. Do you often study hard and then forget 
what you have studied? Yes ( ) No ( ) ? ( ) 
59. Do you have a regular bedtime? Yes ( ) No ( ) ? ( ) 
60. Does difficulty with spelling keep you 
from doing as much writing as you would 
otherwise? Yes ( ) No ( ) ? ( ) 
61. Are you proud of your school? Yes ( ) No ( ) ? ( ) 
62. Do you often go to the movies on school 
nights? Yes ( ) No ( ) ? ( ) 
63. Do you follow with interest the 
activities of your school? Yes ( ) No ( ) ? ( ) 
64. Is it hard for you to work with 
other people? Yes ( ) No ( ) ? ( ) 
65. Do you hold any class off ices? Yes ( ) No ( ) ? ( ) 
66. Do you wish that you were back in the 
elementary school (lower grades)? Yes ( ) No ( ) ? ( ) 
67. Do you dread going to high school? Yes ( ) No ( ) ? ( ) 
68. Do you think that you are as smart as 
your brothers and sisters? (If you 
have no brothers or sisters, do not 
check this question). Yes ( ) No ( ) ? ( ) 
69. Do you like school? Yes ( ) No ( ) ? ( ) 
70. Would you rather go to some other 
school? Yes ( ) No ( ) ? ( ) 
71. Do you often find that your mind is so 
busy thinking about something outside 
of school that it is very hard for you 
to make it stay on the school job at 
hand? Yes ( ) No ( ) ? ( ) 
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72. Do you think that many grownups mis-
understand you? Yes ( ) No ( ) ? ( ) 
73. Do you consider some of the school 
tasks set by your teachers a waste of 
time? Yes ( ) No ( ) ? ( ) 
74. Do you do your part to keep the class-
rooms neat and attractive? Yes ( ) No ( ) ? ( ) 
75. Is there anyone in any of your classes 
whom you greatly dislike? Yes ( ) No ( ) ? ( ) 
76. If you could, would you change any 
part of your daily program? Yes ( ) No ( ) ? ( ) 
77. Do you sometimes come to school when 
you feel too sick to work? Yes ( ) No ( ) ? ( ) 
78. When your parents or teachers are 
cross, do you think that they don't 
like you? Yes ( ) No ( ) ? ( ) 
79. Are you nearly always very tired by 
the time school is out in the afternoon? Yes ( ) No ( ) ? ( ) 
80. Do you sometimes think it is fun to be 
naughty just to see what your teachers 
or parents will do? Yes ( ) No ( ) ? ( ) 
81. Do you have to be "in the moodtt to do 
your best work? Yes ( ) No ( ) ? ( ) 
82. If something should happen to make it 
necessary for you to leave school 
tomorrow, do you think that you could 
work out your own education satisfac-
torily? Yes ( ) No ( ) ? ( ) 
83. Do you think that people are kinder 
to you when you are sick than when.you 
are well? Yes ( ) No ( ) ? ( ) 
84. Do you get reasonably prompt help from 
your teachers when you need it? Yes ( ) No ( ) ? ( ) 
85. Do you enjoy the attention that you 
get from your teachers and parents 
when your work displeases them? Yes ( ) No ( ) ? ( ) 
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86. Do you think that the teacher's main 
job is to keep order? Yes ( ) No ( ) ? ( ) 
87. Do you have a good light on your work 
in all of your classes? (Please list 
the rooms where your light is poor). Yes ( ) No ( ) ? ( ) 
88. Can you see the blackboard and wall 
maps easily? Yes ( ) No ( ) ? ( ) 
89. bo you think that if you are honest and 
obedient that you will be successful 
in life even if you don't work very 
hard? Yes ( ) No ( ) ? ( ) 
90. Do some people nget on your nerves" 
so that it is almost impossible for 
you to work or play with them without 
trouble? Yes ( ) No ( ) ? ( ) 
91. Do you want to be of useful service to 
your fellows more than you want to make 
money? Yes ( ) No ( ) ? ( ) 
92. Do you think that the amount of money 
one qas is a good measure of success? Yes ( ) No ( ) ? ( ) 
93. Do you think that we should have more 
school holidays? Yes ( ) No ( ) ? ( ) 
94. Do you sometimes visit with your friends 
in class because you have no other 
chance to talk to them? Yes ( ) No ( ) ? ( ) 
95. Do you do your work in spurts, getting 
it done in a short time, and then 
loafing for awhile? Yes ( ) No ( ) ? ( ) 
96. Do you find that you are inclined to 
concentrate on one kind of work at a 
time, temporarily giving less attention 
to other subjects? Yes ( ) No ( ) ? ( ) 
97. Do you make an effort to give continued 
attention to speakers in class, assembly, 
and church? Yes ( ) No ( ) ? ( ) 
98. Do any of your teachers have habits or 
mannerisms that annoy you? Yes ( ) No ( ) ? ( ) 
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99. Do you think that you have any habits 
or mannerisms that annoy any of your 
teachers? Yes ( ) No ( ) ? ( ) 
100. If there were no law requiring you to 
attend school, and your parents gave 
you a choice, would you quit school 
now? Yes ( ) No ( ) ? ( ) 
101. Do you belong to any school committees, 
service organizations, business enter-
prises, or clubs? (If the answer to the 
above question is Yes, please write the 
names of those organizations in the space 
below. If you hold an off ice, or have 
any special responsibilities in any of 
these organizations, please note that, 
too.) Yes ( ) No ( ) 
102. Do you think that you are learning 
useful .skil~s in your participation 
in these organizations? Yes ( ) No ( ) ? ( ) 
How could your adviser (homeroom teacher) and your other teachers 
be of more help to you? 
What do you consider your most difficult problem in relation to 
your school work? 
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APPENDIX C 
EVALUATION CHECK LIST 
SELF-EVALUATION 
1. Guidance 
a. Organization 
(1) How is the present organization of services most effective? 
How is the present organization deficient? 
(2) How may the present organization be improved for increased 
effectiveness? 
(3) How may the teacher's role be clarified or enlarged upon for 
greater effectiveness in ~rking with boys and girls in 
their classes? 
How may a oneness of purpose and unified effort be achieved 
by all personnel ~rking with these students? 
(4) If the teacher has responsibilities for guidance, how is he 
qualified for his role? 
Is too much or too little being expected of the classroom 
teacher? 
What are the guidance functions which should be foremost 
in the teacher's relationship with his students? 
b. Counseling 
(1) Individual counseling 
What percent of the students who really need counseling 
receive such counseling? 
What provisions are made to identify students who need 
counseling? 
How may counseling, for a student, be initiated? 
What are the provisions for keeping confidences? 
What are the indications that counseling has helped the 
students? 
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How may students, teachers, and parents be brought to make 
full use of the guidance facilities? 
(2) Group activities 
How effective have these activities been in providing 
meaningful experiences for the students? 
How may these activities become increasingly effective with 
reference to student participation, scope of activities, use 
of community persons with exceptional abilities in various 
fields? 
4. Staff 
(1) State the need for reorganization or additional professional 
staff to provide guidance services more adequately. 
(2) How may the lines of communication between guidance personnel 
and teachers be kept open and active? 
(3) How may the school make better use of the guidance facilities 
in the community? 
How may the school foster the establishment of needed 
guidance services in the community? • 
d. Records 
(1) Describe in-service programs which are needed to develop 
professional competence in the use of these records. 
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{2) How may the present records of this school be more fully 
utilized by the staff and make a positive contribution to 
the educational program? 
{3) What procedures for follow-up are needed? {This has 
reference to the nature of the data obtained, and specific 
action which is needed--based on observations.) 
{4) What kind of data are now a part of the record, but are 
ineffective in contributing to the understanding of a 
student and should be discontinued? 
{5) List the kinds of data which are needed for a complete 
record, in addition to the data now included in the record. 
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